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Spelling Patterns Identified in ELAL 4

Please note that these activity suggestions assume students have a working knowledge of word
study. This resource can help you get started with word study in the classroom.
This will not be the first morphology lesson.

Organizing Idea: CONVENTIONS
Learning Outcome

Students examine and apply conventions to develop effective written communication.

Knowledge

Understanding

Skills and Procedures

Spelling patterns include

vowel-vowel-consonant-consonant
(vvce) (e.g. each)
vowel-vowel-consonant-silent “e"”
(vvce) (e.g., weave)
vowel-consonant-consonant-silent
“g" (VvCCe) (e.g., wedge)
vowel-consonant-consonant-conso
nant (vccc) (e.g. trench)
vowel-vowel-consonant-consonant
-silent “e” (vvCCe) (e.g., bounce)
vowel-vowel-consonant-consonant
-consonant (vVvccce) (e.g. health)

Spelling accuracy can be
supported by transferring
understandings of word
patterns and structures.

Identify spelling patterns within and
across words.

Apply knowledge of known words,
word parts, and word patterns to
spell unfamiliar words.

Spell a variety of prefixes and
suffixes accurately in words.

Identify words that are not spelled in
predictable ways.

vowel-vowel-consonant-consonant
(vvee) (e.g., each)

field, friend, ground, each, young, enough, touch,
though, through, heart, would, could, should

vowel-vowel-consonant-silent “e”
(vvce) (e.g., weave)

piece, peace, weave, leave, house, because,
sleeve, loose, google

vowel-consonant-consonant-silent
“e” (vcce) (e.g., wedge)

wedge, ledge, smudge, dodge, fence

vowel-consonant-consonant-
consonant (vcece) (e.g., trench)

night, might, light, watch, things, catch,



https://arpdc.ab.ca/pd-resource/get-start-morphology/

vowel-vowel-consonant-consonant
(vvee) (e.g., each)

field, friend, ground, each, young, enough, touch,
though, through, heart, would, could, should

vowel-vowel-consonant-consonant
-silent “e” (vvcce) (e.g., bounce)

pounce, breathe

vowel-vowel-consonant-consonant
-consonant (Vvccece) (e.g., health)

health, thought, brought, taught, height, bought,
straight, eight, against, fourth

These activities are designed to be completed over several classes as part of ongoing word study

work. As many of these spelling patterns are somewhat obscure, we aim to use them as springboards

into further word study ( word families, suffixing conventions, affixes, etc).

Before beginning with the student word sort, model a sample sort using words

that follow spelling patterns they would already know/ be familiar with.

Demonstrate how we label spelling patterns. Here is a CVC/ CVCe sort you can

use.

Ask students to work with a partner or small group to sort the words, paying

attention to spelling patterns. You can let them know there are seven spelling

patterns represented throughout the word collection.

After each group has their words sorted, ask them to visit another group’s sort.

Are they the same? Do they wish to make any changes to their initial sort?

Ask students to reflect:

e What spelling pattern do your word sort groups represent? How

would you label each one?

e What do you notice about the words in a given group?

e What do you wonder about these words?



https://arpdc.ab.ca/wp-content/uploads/2024/06/cvc-cvce-word-sort.pdf
https://arpdc.ab.ca/wp-content/uploads/2024/06/cvc-cvce-word-sort.pdf
https://arpdc.ab.ca/wp-content/uploads/2024/06/ELAL-4-spelling-pattern-word-sort.pdf

Challenge students to add words to the groups that fit the sort/ spelling
patterns.
e Can you think of words that might at first glance appear to fit in a
sort but actually do not? For example, quick appears to fit into the
VVCC pattern but the <qu> are considered a consonant digraph
and the <u> in this instance is not acting as a vowel.

Look closer at the words in the VVCe, VCCe, and VVCCe.
e What job is the <e> doing in these words?
Marker <e> has several jobs in English spelling, not just long
vowel sounds. Here are some of the jobs we see in the
word list:
m  Making soft <c>: pounce, piece
m  Making soft <g>: smudge, dodge
m Voiced <th>: breathe
m  Complete English content words can't end in <v>:
leave, weave
m Avoid having content words end in a single <s>:
because, house
e How does understanding the many jobs of single, final,
non-syllabic <e> (also known as ‘marker <e>’) help us with

spelling these words?

Students will select one of the words from the sort to explore the word family.
This can be done individually or with a partner or small group.

e Brainstorm all of the words in the family. Remember that word
family members share structure (spelling) and meaning
(definition/sense). Please note that some of the words in the list
are a base + affix, such as things (thing + s — things). Students
will need to brainstorm words in the <thing> family.



e Confirm that the brainstormed words are truly part of the word
family by consulting a word origin dictionary or visiting
etymonline.com

e Write word sums for all of the words.
e Visit The Mini Matrix Maker to build a word matrix for your word.

e Share your learning with the class.

Some of the words that students selected to explore as a word family, may
make use of one or more of the affixes mentioned in the ELAL 4 curriculum. If
this occurs, it creates a natural ‘teachable moment’ to explore that particular
affix further.

These affixes are mentioned in the ELAL 4 curriculum:

[ ] (y)
e <ish>
o <fub>

e <ant>, <ent>

e <er>
e <es>
° <|y>
° <ing>

e <able>, <ible>
[ ) (Gr)

o <less>

These words might help students uncover some of the above affixes. This is
not a comprehensive list.

health healthy, healthier, unhealthily, unhealthiest, healthful
friend friendly, unfriending, friendless, friendlier
heart hearty, heartless, heartier, heartened, heartlessness

catch catches, catcher, catching, catchable



http://etymonline.com
https://www.neilramsden.co.uk/spelling/matrix/

because

causes, causing, causation

thought

thoughtful, thoughtless, thoughtfully

What might this look like?
After students have added heartless to their word family for <heart>, you can

follow up with a sidebar conversation/ exploration of other words they can

think of that use the <-less> suffix. Examples include ageless, armless, endless,

gutless, hapless, lawless, useless, clueless, hopeless, odourless, reckless,

homeless, careless, blameless, weightless, thoughtless, or flightless.
e Does the suffix <-less> have the same meaning/ sense in all of

the words we have brainstormed? If not, what are the different

meanings or senses of this suffix?

Create a space in the classroom and/or in their word study notebooks where

they can continue to collect words that use this suffix.




For more information, please contact your local consortia office.

C@ The Consortium

) .
@éConso rtium

- provincial francophone

LC

REGIOMAL LEARNING

LR

% Learning
L] ‘ Network

Regional Learning

& Central Alberta

Regional Consortium

‘ Caolgary Reghona |
»-4» Consortium

[arswwres)
w Consortium

©OE0)



