Vocabulary:

It's more than just about words
ELAL 4-6 Organizing Idea Overview




| Calls to Action

13. We call on Canada to respect the rights
of Aboriginal people. This includes their
right to have their languages respected.

The ARPDC acknowledges Treaty territories 4, 6, 7, 8 and 10 and the many First Nations, Métis and Inuit whose footsteps have marked these lands for generations. We
are grateful for the traditional Knowledge Keepers and Elders who are still with us today and those who have gone before us. We recognize the land as an act of
reconciliation and gratitude to those on whose territory we reside, work, and play.



https://images.rawpixel.com/image_1300/czNmcy1wcml2YXRlL3Jhd3BpeGVsX2ltYWdlcy93ZWJzaXRlX2NvbnRlbnQvbHIvcHUyMzU1NzkwLWltYWdlLWt3eXJtZDV2LmpwZw.jpg
https://pacificmountain.ca/wordpress2021/wp-content/uploads/child_friendly_calls_to_action_web.pdf
http://www.youtube.com/watch?v=LDBn4ewYUTo&t=255
https://cass.ab.ca/indigenous-education/language/
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@  What universal instructional strategies can support the
learning outcomes for Vocabulary in the Grades 4 to 6 ELAL
curriculum?

How is vocabulary connected to language development,
including English as an additional language?

Participants will share their thoughts and ideas
either through the chat or verbally.

Participants will share an item of their L.EA.R.N.
in the chat.
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| am ready to implement...
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My next steps are...
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= Organizing ldea and Learning Qutcomes
| 4 What is Cognitive Overload?

o= Morphology and Word Origins

E = Tier 2 and Tier 3

Figurative Language







{ missing when

word?

7/ Whatwas |

learning this |-

i [As you watch this short

video:

What are you noticing?
What are you thinking?

What are you ?



http://www.youtube.com/watch?v=izudbDAIM4I
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Communication and comprehension are improved by understanding word =
meaning and structures. =

What is another word or phrase for communication?

What is another word or phrase for comprehension? -+




e e

e New ELAL Curriculum
s LEARNALBERTA #

Vocabulary

Kindergarten Learning Outcomes

Morpheme: the

smallest =
Develop vocabulary through a variety of literacy expressions mg?'l‘z']':]%fl:';g"e“'t :
e Students analyze word formation and meaning q Q P

Students expand vocabulary by connecting morphemesoand words to their meaning
Students analyze new words and morphemes to enhance vocabulary

Students expand vocabulary and analyze morphemes to communicate multiple meanings

Students analyze how knowledge of vocabulary supports meaning and use of language

Students evaluate how vocabulary enhances communication and provides clarity



https://curriculum.learnalberta.ca/home/en
https://curriculum.learnalberta.ca/home/en

Grade 4
Personification, analogy, idiom

Figurative Language Grate 5 Tier 2 and Tier 3 words

Similes, metaphors, analogies

Grade 6
Similes, metaphors, analogies,
palindrome

Grade 4
Suffixes

Vocabulary W norines

Influence of word
Grade 5 .
Affixes origins

Grade 6
Prefixes

Grade 5

. Dictionaries, thesauruses,
Strategies extensive reading

Grade 6
Forms of writing, parts of speech,

content, context, definition, word
origins

Alberta [Consortia



Linguistic Strategic

Understanding and using Using techniques to
e vocabulary e overcome language gaps
e Janguage conventions (e.g., grammar, e plan and assess the effectiveness of -
punctuation, spelling) communication o
e syntax (e.g., sentence structure) e achieve conversational and written
fluency

e modify text for audience and purpose

Communicative Competence

The ability to understand and use language effectively to communicate
in a wide variety of contexts and for a variety of purposes.

Socio-linguistic Discourse
Having awareness of Understanding how ideas are connected
e social rules of language (e.g., through

formality, politeness, directness)
e nonverbal behaviours
e cultural references (e.g., idiom

e patterns of organization (e.qg., ideas
can be organized sequentially, by
importance, by comparing and
contrasting)

e conjunctions (and, or, because)

e transition words (first, next, also,
however, for instance, therefore, etc.)

Alberta Consortia



_ thatdo we know about vocahulary?

- @—__M*_, e e e

Once word reading is in place, vocabulary accounts for 80% of variance of reading
comprehension scores at grade level.

< Vocabulary is the link to background knowledge & understanding

10,000 words comprise 96% of spoken English, however
approximately 1,000,000 words are used in contemporary print.

Vocabulary plays a critical role for both early
reading and later reading (reading to learn).
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https://www.estherparkconsulting.com/free

| Cognitive Overload






http://www.youtube.com/watch?v=UpA6RdE0aYo

compreHensiBLE @) BRTTTH

g‘:}g’u:;:ak down o VISUALS: images/exemplars/graphic organizers/video clips/sentence frames
_heavy : T s :
content . = ousel/research in L1/anticipation guides

Appropriate down/use pauses/speak clearly
verbal
input

SPEAK

—=o STEP-BY-STEP DIRECTIONS: model/show end product/'l do. We do. You do.

Clear
EXPL A'N explanation E
e of tasks —o USE PEER SUPPORT: Google translate/L1 peers/group collaboration
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Functions T

The Watcher
(Roticular Acvating System)

The RAS scars our emviorment 247 foe
posstie threats (bodlly harm or hurnilaton)

Or rewards (Jood or friendsiip). It sends reports
ovor o the armygdala

The Guard Dog
(Asrygcala

Tho amygdaia acts as our guard dog trained %
propare the body for g, fight, reaze, or
appoase whon anyfing threatons our physical
or social safoty It can act on s own If It belioves
W A8 I Enminen! danger

The Wikipedia Pages

e (Hippocampus)

The hippocampus 8 our personal Wikipedia
Meore 15 wherne our background knowedoe s
shored It 15 also the e of working memory. /
whier INoNMmATon proossing happens. Working ) Dossi oy
mamory sinks when the amyQdala s Ingpered = -4 THE BRAIN

Laretta Hammond




Links Between

and Attention

= = —y e

Language Learning | s

T T Glme learners are unable to

e e sustain their focus when

- .| experiencing an overload and so

s - { cannot meet the demands of the
: — learning experience.

You may notice a combination of

~N

any of the following behaviours: ) -

Shut down

Seem off task

Fidget with objects

Do not seem to know what they should be doing
Avoid tasks

Want out of the seat

Seem overwhelmed

Requiring constant monitoring to stay on task
Easily sidetracked

Daydreaming or have a blank stare

Get frustrated or discourage easily

Get bogged down by the task

Require lots of breaks

Need more time to complete a task

Have difficulty following the pace of the lesson
Offer irrelevant answers or information

ArRaRRRRRRRRRRRSY



Cognitively Undemanding

Engaging in conversation / Estimating the number
of candies in a jar

!% Talking on the phone 2

Participating in art class Writing a list

-
@D
S
O
"é / O Playing sports in PE
(IT]

Conducting science expenments

‘EHAReadmg a textbook

PAINPaY IX8juo)

with graphics

+ _
33 3
Using math mampulatwes

Ve A «~ AlbertaRegionalConsortia

& Cognitively Demanding

Taking standardized tests



MAKE THE INVISIBLE e e

L1 A
VISIBLE

Metacognitive awareness: the ability to think and reflect on one’s own thinking;
regulating one’s own thoughts.

Metalinguistic awareness: understanding, comparing, and expressing the nuances and
uses of language, including the process of reflecting on the
features and forms of language(s).

Metacultural awareness: learners' sensitivity to and knowledge of their own
culture(s), its norms, practices, and traditions in relation
to other cultures.

Reglonal S




= “Stahl and Nagy (2006) suggest the importance of developing students’ Word consciousness, a phrase used
— to describe the interest in and awareness of words, which should be a goal of vocabulary instruction.... ‘
: Activities in which students manipulate words, sort words, laugh and giggle about funny words, and choose i
words they want to know about are as important for vocabulary growth as the more academic aspects of -
e vocabulary teaching and word learning.” =

Echevarria Jana, Vogt, M. E., & Short, D. (2017). Making content comprehensible for English learners: The SIOP model. Pearson.



' *?_of~Aetﬂ|wt|es—~t=hat Get Students to Notlce

(Nate ltalmlzed words are the target/studled vocahulary}

Exercise Directions and Example Items = Exercise Directions and Example Items
True - false "Read the statement and write true or false one the line” Cloze sentences “Fill in the blanks with one of these 10 words:  army, cattle, donkey, foe,
(or yes-no) 1. ___Ifyou have a dozen cookies, you have ten of them. (unrelated sentences) ivory, lament, oath, portray, tortoise, venom."
2. ___Ifyou touch the blade of a knife, you might cut yourself. e 1 Sometimes a snake's can kill a human being. =
/ 2. When a so'ldie'r comes across an unkr]owr] person, he or she has
it 0dd-man out “Circle the word that is different from the other three.” to determine f the unknown personisfriend or____. =
(only one word was recently 1 beetle approach bee caterpillar ] "
studied; others are assumed Cloze sentences “Fill in the blanks with one of these 10 words:  army, cattle, donkey, foe, i
known) 2. pilot slender waiter receptionist (related sentences) ivory, lament, oath, portray, tortoise, venom."
) T Snakes have a bad reputation, but they do not seek to attack. Whenasnake |
0dd-man out “Circle the word that s different from the other three.” —_— comes across an unknown object, the snake determines whether the objectis |
(all 4 words were recently 1 beetle approach mosquito caterpillar friendor (1) ___ . Ifthe object is a threat to the snake, the snake will bite
studied) = the object with the |ntent|on of injecting its deadly (2) ___ . y
2 thin slender skinny portrait o i
R Error identification “One of the three underlined words is incorrect. Circle the error and writea |
Word forms “Give the verh form of these nouns and adjectives.” correction above.” |
1 perception - — .
2 persuasive - i 1 Due to the heavy fog, the fly for Chicago was not able to take off
= : on time. ==
i e | i . 2 The jury found the defendant, who is a grandmother of twelve, [
Word forms in cloze Fill in the blank with the correct form of the word in parentheses. ; innocence of the heinous crime, so the judge sentenced her to a >
e decade in prison 2
(perception) 1. No one could ____ any difference hetween the two drinks. ] P .
(persuasive) 2. Blackmail and flattery are two forms of . =) = Answering questioqs “Answer these questions.” o . e
—— (target vocabulary are in the __ L.Ifyou have a dozen doughnuts and then you give five to your friend,
. " . L. . question) how many doughnuts do you have?
Original sentences hFor eacdh word, write an original sentence that shows you know the meaning of 2. If venom enters a young child's body, what will happen to the child?
the word.” N -
1 dozen ' . - - ]
3 Original story “Write a story about anything you want. Use 10 of these words in your story:
2. skinny \ army, cattle, donkey, foe, ivory, lament, oath, portray, tortoise, venom. Give
your story a title."




Multiple opportunities to use vocab
learned and practice on their own



http://www.youtube.com/watch?v=mx6MzHYzEfY

-

./’
Regional

Dedicatéd to provision of professional learning opportunit
at the local, regional and provinciallevels



http://www.youtube.com/watch?v=iUaPYSBi6pI

.(\ﬁ],).
CPU3. o
s

How welcome are students’ home
languages in the classroom?

How can students draw on their
entire linguistic repertoire in their
learning?

language.

Regional
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Organizing Idea and Learning Outcomes +
- | <~ What is Cognitive Overload? +~

o= Morphology and Word Origins

E = Tier 2 and Tier 3

Figurative Language




_— - | Morphology and Word Origins

From this video and
your experience,

what is your
i yar : - ,  SCRIPPS understanding of
B o j e 3 : morphology?



http://www.youtube.com/watch?v=VNPzd4VhAHM

7 _ \ = Even though the phonology,
Morphology is one of the S morphology, syntax and semantics

universals of human of every language differ, all
languages have sounds, words,
: languages patterns, and meanings.

T Phonology = N - ¥NE 1 =  Semantics
- it N Morphology 2 Syntax

Set of sound patterns and The meanings that emerge

the rules that govern how Units of meaning that make Set of rules governingthe  [§  from the previous three
they can be combined up the words of a language ways in which words can be elements: sounds, word
i e and the ways those units of ordered into phrases or meanings, and word-order

meaning can be combined. patterns_;,




Hybrd Ianguage —

Germanic
Anglo-Saxon
spoken in Britain
roughly between
5thand 11t
centuries

French brought
in by conquering
Normans

A Brief Histor}the
English Language

Synonym pairs
(Anglo-Saxon in origin vs
derived from Latin or Greek)

meet - encounter
ask - inquire
come - arrive

Anglo-Saxon lexicon
iEnorthern
European cognate
relationships

active - activ
man - mann
end - ende

Graeco-Latin lexicon
of English has
southernf QT

cognate relationships

family - famille
excellent - excellent
different - different



Anglo-Saxon & Graeco-Latin

Anglo - Saxon

High frequency
Used in everyday
situations

Short - one or two
syllables

Vocabulary

Academic Word List

570 word families found o
across academic disciplines

analysis, concept, invoke,
conceive, define, illustrate

Graeco - Latin

English derives about 60%
of its words

Used in informational and
literary texts
Multisyllabic

Made from smaller word
parts

EAL students whose first language is a Romance language may be more familiar with the longer word in English than they are with
the shorter word from German and old English because the longer word is a cognate. For example, ‘elevation’ vs. ‘height’. ‘Elevation’



https://englishforme.weebly.com/uploads/5/0/8/8/5088721/the_academic_word_list.pdf
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https://www.theguardian.com/education/gallery/2015/jan/23/a-language-family-tree-in-pictures

Mother tongue: words for mother in
the Indo-European language family

_ mote
lithuanian

. mor mooir
(Rﬁﬁlﬁ-) mor Swedish mor  Icelandic
Yiclclish Panish Norwegian mate
Mutter Latvian
C.erman
moeder
Dutch
mother
English P
S - mMooir
mathair : -
Scottish Caelic Qlel Norse
mathair < thi
Irish mathir ' Loady
" Ol Irish 4 7n(1(_)der_ . . mati
Portuguese Lt « ”77d'7;(;“_‘_)te Proto-Slavic
<
madre Proto-BaltosSlavic
Spanish
mare .
Catalan ";1‘;"‘,-}7"
mere fmaHta T3 (mato)
French l/',(],[(,. Scanskrit
2 : Indo-lcanian
madre paTnpe (moeter) ) .
Italian ArncientiGreck
pnTEpoe (IMitéra)
ook
T (Mayr)
Armenian
*méh_ter
I’J'()l()»/n(/(J-?’u/()/n =0
Alberta Consortia

MmMareL (Mat')

Russian . >
MarTi (mMaly)
Ukrainian
matka
Polish
manxa (majka)
Bulgarian
258 (mor)

Pashto
M =it oals (madar)
(matla) Persian
OO Persian mak
Kurdish
’€<J- (moj)
ashmiirs

/s (ma)
IHindi/Urcdu

HIiAr (mata)
NMarathi

=T ma).
Bengali

by Vince FitzPatrick



{13 -~~—- English Words from Latinate Origins

B S T Compared to

[ B - -
— - English and Spanish Words |
g English words from Germanic or  English word from Latinate Spanish word from Latinate .
= 0ld English origin origin origin :
5 get obtain obtenir £
. fix repair reparar —
keep retain retener —
: breathe respire respirar B

meet encounter encontrar =

Lems, K., Miller, L. D., & Soro, T. M. (2017). Building literacy with English language learners: Insights from linguistics. The Guilford Press.



Crucio (T¢ in®| fi
fucko (Torure Cursel LB torues (o Silencio (Silencing Spell): Collopartus (Locking Spell): From

i i - | ati PIE kerto bend”
_ Imperio (Controlling Curse): Latin 7o bend’) Latin sientium “silence”  Latin coligere, “gather® (from PIE
Impero*| command” (from PIE per AvadaKedavra (Killng Curse} (from Latin sigo“silent”) leg “gather) +Latin porta “door”

THE ETYMOLOGY OF HARRY POTTER SPELLS AND CURSES

KEY

"to bringforward") modification of Latin abracadabra,
conceming magical stuff, possibly
| from Aramaic, thoughuncertain

(Patronus Charm): Latin ‘

Exspecto”| await® (from LA

PIE spekyeti “look at”) +

Patronus "protector” (from
PIE phter “father”)

Reparo (Mending
Charm): Latin reparo
“recover’ (fromPIE
= per“produce”)

___construct

Expelliarmus
(Disarming Charm):
Latin expelo"get
rid of” (from PIE
pelh“strike”) +
arma"weapon”
(from PIE hermos
“to join")

Expulso
(Exploding Curse}:
Latin expulsum
“expel” (fromPIE
pelh *strike”)

Finite (Counter-Spell):
Latin finire “finish* (from
PIE dheygw "to stick”)

Sectumsempra (Stabbing
Spell): Latin sectum “cut”
(from PIE sek “to cut* +
semper "always” (from
PIEsem“one”)

Protego (ShieldCham): Latin
protego | protect” (from PIE

steg“cover')

Lumos (Light Chamn): Latin lumen “light” [
(from PIE lewk “bright orlight”)

Levicomus (Person Flipping Spell)

Latin fiberare "to free” (from PIE
hiedwh "people’) +corpus
“body" (Latin krep “body")

Inner circle denotes most
(from PIE per “to pass”) recentorigin, outer ring
depicts farthest origin.
Confringo Fortext:
(Blasting Curse): FirstAppears inBookOne
Latin “to destroy” FirstAppears inBookTwo
(from PIE bhrag 4 3
4o break”) Episkey (Minor FirstAppearsinBook Three
Accio (Summoning Heallng Spell): F!rslAppeurs !nBookaur
Charm):Latin“l  Greek episkevi FirstAppears inBookFive
summon*(fromPIE ~ “repair’ First Appears inBook Six
hed "near’+PIE FirstAppears inBook Seven
key "move”)
PIE: Proto-Indo-European language

| Diffindo(SeveringCham)
Latin “I split* (From PIE
dw:s "undo* +PIE bhinedti

“to split")

Latin petra “stone” (from PIE per“lead”) !nc:ndwo(Flre-MahngSpell) Latinincendo, :
“|setfireto” (from PIE kand"glow or shing?) 9Were ‘toswallow)

’(A‘mgg;:; Obliviate (Memory Charm): Latin oblivisci
Charm: West forget” (from PIE hiengwh "light*)
African Petrificus Totalus (Body-Bind Curse):
Sidiki
“friendlyto +factus "do” (from PIE dheh "to set’)
thieves® +totus "complete” (from PIE tewteh "people”)

English*“stupefy” (from PIE

Wingardium Leviosa
(Levitation Charm):
English*wing (from
PIE we *blow") +Latin
_ &rduus *high' (from
PIE herdh *to grow’)
+Latin levis “light"
(from PIE hienghwh

Immobulus (Freezing Charm):

enta (Impediment Jinx):
\ Lahnrmpedmenrum hindrance”
| (from PIE ped“foot" + mnfeh*flock”)

fy (Stunning Spell):

stupe*hit" +dhe “to put’)

“light’)

Latin immobiis
“immovable” (from
PIE mew "to move”)

Geminio (Duplication

Foxle i Confundo (Confusing
Charm): Latin gemini
o
“to pair” A ;
Reducto (Destroying @e’topaur)
Curse): English*reduce’
(from PIE dewketi“pull’) FOURINFIVE OF
RESEARCED SPELLS
Engorgio (Swelling CAME FROMLATIN

Charm): English
“engorge’ (from PIE

{4444



Is it

ermanic Anglo-Saxon or atin?

= English words from Germanic or English word
-4 0ld English origin from Latinate origin
— build construct

= holiday vacation

‘\ harbinger signal
B before prior
= late tardy
g island isle

List of Germanic and Latinate equivalents in English



https://en.wikipedia.org/wiki/List_of_Germanic_and_Latinate_equivalents_in_English?oldformat=true

Not Filling the Gap -

But Building a Bridge

I

l reseal

unseal

sealable

sealer

seal

seals

Seal
1. Defineit
sealed | 2. Wordweb
sealant To fasten or close
securely

| WWW. Iayersofllteracy com

Designed by Michelle Benc

=

=







revolution

tension representation

taxation

passion plantation

frustration

mission

participation

vision

solution

transition

nation

American Revolution - Example 1

George
Washington

muskets

right to bear
arms

Thomas
Jefferson

rifles

taxation

Thomas Paine

knives

King George

hayonets

Paul Revere

English learmers: The SIOP mode. Pearson.

American Revolution - Example 2



https://flippity.net/Manipulatives.htm

A 3

Word
Biological

: e T 5 syllable sounds

= ~ 3 bi-0-1lo-gi - cal

Parts and Meanings

bio - life
logy -study/science/theory
ical - adjective forming

3 morphemes
Bio - log(y) - ical =biological

Definition

Text: Pertaining to the science
of life

My definition: something to do
with biology or living things

Picture

Regional o ) %

(@ESL _fairy


https://docs.google.com/presentation/d/1ahDUxZ_Tda759TaHPIr29VAKvCHCyxG9EyfpGZEaocE/edit#slide=id.g1b63ce004ab_0_338
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https://www.etymologynerd.com/infographics.html
https://www.etymologynerd.com/infographics.html
https://www.etymologynerd.com/infographics.html
https://docs.google.com/file/d/1ZAHh-uI-Kv0CezWVEMjvDI0rg3TyVTVm/preview
https://www.instagram.com/reel/CxN4UdtuWf8/?utm_source=ig_web_copy_link&igshid=MzRlODBiNWFlZA==
https://www.etymologynerd.com/infographics.html

Cognate - a word with a common or similar meaning in two
Ay Regional languages and which comes from the same root




B bewarel o,

False cognates Cross-linguistic homographs  Cross-linguistic homophones
-
| Words that share a root but Words that share common Words that share common
have different meanings letters but not meanings: sounds but not meanings.
- because their morphemes D-i-e" means ‘foot’ in Spanish A Persian word pronounced as
veered off in different directions  and is pronounced completely ‘party’ means ‘clout:
over time. different from the same word in ~ Words sound similar, but they
English meaning ‘a sweet do not share spellings or
dessert. meanings.

N\ RRLS, N
N S .
AR

Lems, K., Miller, L. D., & Soro, T. M. (2017). Building literacy with English
language learners: Insights from linguistics. The Guilford Press.
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https://docs.google.com/file/d/1jNlhWfE7IYTWxHidqb1mwA33vrjYbkZP/preview
https://www.instagram.com/reel/CzGqxFXOzu3/?utm_source=ig_web_copy_link

Linguistic Strategic
Bricks are the vocabulary specific to Understanding and using Using techniques to
the content and concepts taught ina  ge====Vvocabulary g * overcome language gaps
dISCIp|Iﬂe * |anguage conventions (e.g., grammar, ¢ plan and assess the effectiveness of
punctuation, spelling) communication
e _syntax (e.g., sentence structure) e achieve conversational and written
/s fluency
Mortar words and phrases are the * modify text for audience and purpose
general utility vocabulary required
for constructlng sentel]ceg and - Communicative Competence
paragraphs to engage in discussions The ability to understand and use language effectively to communicate
using academic Engllsh. in a wide variety of contexts and for a variety of purposes.
Refers to a unit in language longer than
_— Socio-linguistic Discourse a Sentence.
Buildings are taught at the 1oing . :
discourse level. It consists of: Having awareness of Understanding how ideas are connected
- : e social rules of language (e.g., through
o texttype; and _ formality, politeness, directness) * patterns of organization (e.g., ideas
o  pragmatics - knowing e nonverbal behaviours can be organized sequentially, by
how to use different i Sl te by oo e
e cultural references (e.g., idioms, contrasting)
types of text. expressions, background knowledge)

e conjunctions (and, or, because)

¢ transition words (first, next, also,
however, for instance, therefore, etc.)

Alberta Consortia
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- = 0I)ce¢s . TIER 3 Tier 3 - specific to fields of knowledge :

] and found mostly in informational text

Low-frequency
specialized academic

—

= Aca-d el»ﬁi_c w;o;rd_ List

TIER 2
General academic vocabulary found in
academic texts across the curriculum and
may have multiple meanings

Tier 2 - 8109Mound in iﬁformationél, —
technical and-literary text ‘ f

°°°°°°


https://englishforme.weebly.com/uploads/5/0/8/8/5088721/the_academic_word_list.pdf
https://www.guilford.com/books/Bringing-Words-to-Life/Beck-McKeown-Kucan/9781462508167

Some Criteria for Identifying Tier Two Words

 These are the most basic words. They make up the vast majority of words we use in
conversation.

 These words rarely need to be taught to native English speakers because they are

familiar fo most students. English as an additional language learners may benefit
from explicit instruction of tier 1 words.

& L Importance and utility: Words that are characteristic of
— written text and appear frequently across a variety of

 These words are commonly used in qualiy children’s literature or across domains in
academic texts.

¢ These words are more sophisticated than the basic tier 1 words. It is less likely that
students will already know the meanings of tier 2 words.

 Focusing intentional instruction on fier 2 words will improve students’ overall
language knowledge and reading comprehension.

 These are specific technical words. These words are much less frequent than tier 1
and tier 2 words, and are likely related to specific academic content areas.

« Instruction of tier 3 words will be based on specific grade level curriculum outcomes
in other subject areas.

Vocabulary instruction within the context of the ELAL curriculum is referring to oral vocabulary. The instructional focus is
on developing an understanding of the meaning and use of words.

D Oral vocabulary refers to words we understand and use when speaking and listening.

Print vocabulary refers to words we recognize and use when reading and writing.

Do not wait until students are ready to decode or spell a word before teaching its meaning.

=
A Build oral vocabulary (speaking and listening) to facilitate reading comprehension later on. As students become
proficient readers and writers, their oral vocabulary will support their comprehension.

New Learn Alberta - 3 Tiers of Vocabulary Resource

domains. For example, categorize or technique.

L. Conceptual understanding: Words for which students
understand the general concept but provide precision and
specificity in describing the concept. For example,
hindrance or sufficient.

L Instructional potential: Words that are more than
one-dimensional, and offer a variety of context and uses to
explore. For example, establish means “to start”, “to put

on a firm basis”, “to put beyond a doubt”.



https://curriculum.learnalberta.ca/cdn/resources/boards/public/implsupport/Vocabulary%20Teacher%20Information.pdf
https://curriculum.learnalberta.ca/cdn/resources/boards/public/implsupport/Vocabulary%20Teacher%20Information.pdf
https://www.guilford.com/books/Bringing-Words-to-Life/Beck-McKeown-Kucan/9781462508167

e Tier 1 - Basic Tier 2 - Academic Tier 3 — Content Specific e

home analyze volcano

dog approach lava ]
— happy role pumice ;
- see consist glaciated ‘
__ come major abdominal
-~ again require peninsula -
~ find significant molt .
B g0 vary phonological B
____ ook interpret diphthong

boy consequence quadrilateral
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~ Cross-Content Meaning in English |  Meaning in Meaning in Meaning in How | would
S8 Vocabulary Word |  Language Arts Mathematics | Social Studies Science Teach its

-~ Meanings
~ column Regularly Vertical division  Upright pillar ~ Something
= appearing of a table (e.g., columnsin resembling a :
— newspaper article Roman column in form, =L
- architecture) position, or
= function (e.g.,
= columns of
Aﬁ, smoke)
factor A circumstance, Numbersthat  Anagentwho  alevel onascale

e fact, orinfluence  when multiplied buys and sells  of measurement.
— that contributes to together forma goods on
‘ a result product commission
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“Beck and colleagues have arqued that

instruction should focus on the high-utility Tier 2 Vocabulary Instruction
words that carry the meaning in texts across the L
curriculum with attention paid to the

low-frequency Tier 3 words when these are
essential in order to understand particular
texts.”

To Life (Beck, McKeown, &

Regional

o Dedicated professioral
he local, regional and provincial levels
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| was cold, so | put on a toque.

J'avais tellement froid, donc
j'ai mis une tuque

My preferred meal is pizza;
however, | am not a picky
eater.

Mon plat préféré est la pizza,
cependant, je ne suis pas
difficile.

cience

Blue: colour, feeling
Light: weight, brightness, light
bulb

Contracts: metal, legal
document, illness

Math

Quarter: fractions, money, city |

district, football game
Row: table section, row a boat

Math

Determine the value of ‘X'

Explain/Illustrate your answer

Designed by Michelle
Miriam Ramzy
www.layersofliteracy.com
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Teach a Set of Academic Vocabulary Words Intensively Across
Several Days Using a Variety of Instructional Activities

12

Choose a brief, engaﬁing piece of
informational text that includes
academic vocabulary asa
platform for intensive academic |- - / \
Vocabulary Instructlon- — - = Select Words to teach Ms. Gomez, a third-grade teacher, read the zoo text to determine what academic vocabulary

words she should consider for in-depth vocabulary instruction. As she read the text, she

Exhibit 1.3. Ms. Gomez’s selection of academic vocabulary for in-depth instruction3’

i S5 s = based 0“ the fOIIOWing { noticed that two of the words were familiar to her students: natural and design. She planned
oo . . . . a F to remind her students of their meaning prior to reading the text. She looked at the word
| Exhibit 1.2. Example of an appropriate text for academic vocabulary instruction’ recommended criteria; incidence and decided not to teach it in-depth but instead to let the students determine its

meaning using context clues. She decided to provide brief student-friendly definitions (or
synonyms) and demonstrations for the words cramped, boredom, and violent during the

) When you walk into a zoo today, the exhibits look different than they used to look years ; ) WDrdS Central o reading discussion. She then proceeded to select six words from the passage for in-depth
ago. Before the 1960s, zoos had cages with tile walls and floors. Now, animals in zoos live understanding the text I Ifgitgl;;:eté(:i?]:iwgrr:he criteria.; Be|owiis'the list of words sheiselected along withi her Fationale
in more natural environments. For example, instead of enormous gorillas pacing back and o WOI‘dS fl‘e Uerltl used ] ) ) )

: forth in cramped cement areas, they play on soft grass and nap in trees. Before, large birds £ 1 5 q y Environment. This word can be used in multiple ways (the environment as the sum of eco-
lived i Il cages. N oos have lal exhibits where birds can stretch their wings and m e ex logical influences, such as climate, soil, and other life forms, versus an environment as one’s

J Ived In small cages. Now, Z g a rge X ! where birds can C Ir wings an 2 1 . surroundings or conditions), has morphological derivations (e.g., environmental), and also

: soar from tree to tree. According to zoo design expert Jon C. Coe, these changes often have e W[)rds that m|ght | appears more than once.

L R R s . . 5

; a positive impact on animals’ health and happlness. ——ed appear |n Other content ] Exhibit. This word is crucial to text comprehension and has related morphological variants

3 . . a s i 5 . ” . (e.g., exhibition). In addition, it has morphological derivations that change the word’s part
still, creating better living spaces is just one step toward improving the lives of animals that - 1 dareas . . ] of%peech (e.g., exhibit as a noun oraerb, agd the derivation exh,-bmo,? as a noun), azd
live in zoos. Even in exhibits that look like their natural environments, animals can become ° Words W|th mu|t|p|e appears multiple times.

bored. According to Coe, boredom can have harmful effects.

T

e meamngs Investigation. While this word only appears once in the text, it offers potential for multiple
WOI‘dS With afﬁxes 5 uses across the content areas (e.g., investigation as in conducting a systematic scientific
experiment or as in conducting a criminal inquiry). The morphological variants (e.g., investi-
gate, investigator) and the cross-linguistic dimensions (e.g., investigacion) make the word a
strong candidate for instruction.

“An exhibit may look great, but it isn't doing much for the animal unless it also involves a

] choice of things to do all day,” said Coe. Animals need to be challenged with activities such

as looking for food and exploring their surroundings. In fact, some research has shown that
giving zoo animals more options and activities promotes good health and lowers the incidence
of violent behavior. Today, several zoos have created living environments for their animals that
involve the kinds of pursuits that Coe described. For instance, the orangutans at the National
Zoo in Washington, DC can travel across the zoo on overhead ropes to visit friends.

H
{
|
]

Impact. This word is central to understanding the selection, appears twice in the text, has
cross-linguistic dimensions (e.g., impacto), and has the potential to appear in other content
areas (e.g., science: the impact of the moon on tides).

Pursuit. This word appears twice in the text and is important for comprehending the con-
clusion. Additionally, idiomatic expressions (e.g., in hot pursuit) extend the word’s usage

Coe recommends more investigation into these types of zoo exhibits and their impact on beyond its applicability in this particular context.

animal health. With this new pursuit of creating more natural environments in zoo exhibits,

. : N Options. This word has morphological (e.g., optional) and cross-linguistic associations (e.g.,
he sees a happier and healthier future for many zoo animals.

option = opcion in Spanish, opgdo in Portuguese, and opsyon in Haitian Creole).



https://ies.ed.gov/ncee/wwc/practiceguide/19
https://ies.ed.gov/ncee/wwc/practiceguide/19

Vocabulary in a
chapter from
Grade 5 Alberta
Social Studies
texthook

affect communities cooperation establishec
area confederation create eventually
assembly conference created federal
benefits constant culture finally
challenges construction debates founding
chapter convince editor identified
chart convincing explode identity
,
illustrate minority research - solutions)
immigrants partners researcher HICE
impact physical require
involved predict resource i
ISSUE proGe route transportation
U section unique

sectioned



Digi_tgll Word Wall
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e Verb
‘.'[Th}s' t:
|Proper
form
locate

Noun

formation

location

geology

geologist

Top Ten Words:
Rocks and Minerals
Adjective Related
Words
Vformal 7 inform
reform
deform
| local dislocate
geological geography
geometry

Word Roots

7 form: shape

loc: place

geo: Earth

Examples

a lot of
information
about rock
formation in
different
locations in
Canada.

Geologists

7 This book gives - |

¥

know all about =~

the earth and
what’s
underneath.



https://assets.pearsonschool.com/asset_mgr/versions/D3E50341D7CEE2287D42DEFA6D60EB69.pdf
https://drive.google.com/file/d/1mOn6qIt_uhCjyxkI5KTf3PX23xDY6EE0/view
https://docs.google.com/spreadsheets/d/1sg1RGbVwf45wskvTBCCEYRkkZMFXYX2zB0psEB2fWrQ/copy
https://twitter.com/jasonwade71
https://fabiodisalvo.com/2022/05/22/science-root-words/
https://drive.google.com/file/d/1ov5wxw_KVXyoqIOAsUJgu6F8QlOWeh1W/view?usp=sharing
https://drive.google.com/file/d/1ov5wxw_KVXyoqIOAsUJgu6F8QlOWeh1W/view?usp=sharing
https://www.babbel.com/en/magazine/what-is-a-cognate

Sentence Frame Example (Grade 5 Science - Legacy Curriculum) | Sentehce frameé are z‘l very effective scaffold

to support the development of academic :
- language and student engagement. They can
- be used to teach specific language structures
~ or to teach mortar words/tier Il words.

~ Visuals used in conjunction with sentence
- frames can support students in recycling
— mortar words and creating new sentences
with content specific vocabulary. ~
~ Notice from this sentence frame example, how
~ many different sentences can be created. ‘

IR = — LS 2\ e A e e ————— i

The ten main types of cloud o PR T

__clouds are (larger than/smaller than/higher than/lower than) clouds.

____clouds are (similar to/different than) ____ clouds because they are
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~ “Transitions or signal words help they reader follow the directions of a writer’s thought. They are like
Ee ——signposts on the road that guide the traveller.” - CalPolyPomona

"How would you explicitly teach transition and S|gnal wordé‘? 3

'g_.“ : f‘“f‘i‘f = éﬁkﬁy&‘ﬂ

Regional



https://massasoit.edu/wp-content/uploads/2019/12/writing-center-Signal-Words.pdf
https://www.cpp.edu/ramp/program-materials/recognizing-transitions.shtml

Academic Language Functions

Academic Student Uses Examples Thinking Map®© | Graphic Language Structures/Key Signal | Tasks Associated with | Questions
Language Language to: Organizers Words Academic Language Commonly Asked
Function Function
Seek Observe and explore; Use who, what, Circle Map Attribute Diagram To be, action verbs, prepositions Define, count, draw, Who ?, What
Information acquire information; when, where, and Web identify, indicate, label, happened?, Where
inquire how to gather SQ3R list, match, name, point, | did it happen?, When
information Concept Definition recall, recite, reproduce, | did it happen?,
Map repeat, trace, write, Where did you find
Outlines state, select, record, that?, How do you do
Cornell Note-taking attributes, that?
characteristics, main
idea
Inform Identify, report, or Recount information | Circle Map Web Adjective use, descriptive Retell, recount, reorder, | Retell the story in
describe information presented by Bubble Map SQ3R language, represent, depict, your own words.
teacher or text, retell Concept Definition superlatives/comparatives, paraphrase, Summarize the
a story or personal Map said, the book says, first, summarize, give chapter on
information Outlines second, next, etc., according to examples, draw, What happened?,
Cornell Note-taking explain, conclude, Report your findings.,
convert, describe, Describe the main
prepare, transform, character. Tell about
translate, restate, What
rewrite, prepare, give in happened? Show
your own words, how. >
generalize, extrapolate
Compare Describe similarities Make/explain a Double bubble Venn Diagram However, but, as well as, on the Distinguish, compare, How are and
and differences in graphic organizer to Map Semantic Features other hand, not only....but also, contrast, group, identify, the same?
objects or ideas show difference and | Bridge Map Analysis either....or, while, although, illustrate, point out, Different? Compare
similarity T-Chart unless, similarly, yet, compared recognize, separate, and ;
Fact-Opinion Charts | with, similar to, different than, and describe, attributes, Describe . Now,
yet, as opposed to, alternatively, commonalities, describe . Do
apart from, by contrast, contrary to | differences, either of these
that, conversely, in spite of this, differentiate, ___? What
nevertheless, nonetheless, makes the

Alberta

IConsortia

Academ

ic Language

Functions and

notwithstanding, regardless,
some....., but others, still, then
again, by the same token,
correspondingly, likewise, too

Language Structures

same? What makes
____different? How
do we know the
difference between
__and_?

,\\\\5

Reprinted on ColorinColorado.org with permission from Sarah Clyne © 2006



https://www.colorincolorado.org/sites/default/files/Academic-Language-Function.pdf
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https://zoom.us/rec/share/JT4wi_a561LXUVKhPhylU4PGn_gpw1N8gqNK6GunanhEgsrjeSq4OGu-7SIeQM1m._NYYzdo1eTewVbaX?startTime=1600699907000
https://zoom.us/rec/share/JT4wi_a561LXUVKhPhylU4PGn_gpw1N8gqNK6GunanhEgsrjeSq4OGu-7SIeQM1m._NYYzdo1eTewVbaX?startTime=1600699907000
https://drive.google.com/file/d/1bF0KM4mzXH7yDR4XNxVXM7L-AKDRvC5M/view?usp=sharing
https://drive.google.com/file/d/1bF0KM4mzXH7yDR4XNxVXM7L-AKDRvC5M/view?usp=sharing
https://drive.google.com/file/d/1bF0KM4mzXH7yDR4XNxVXM7L-AKDRvC5M/view?usp=sharing
https://drive.google.com/file/d/1t7-QBjLzIArVnMud8y10qAT-4Z4R4X3P/view?usp=sharing
https://drive.google.com/file/d/1t7-QBjLzIArVnMud8y10qAT-4Z4R4X3P/view?usp=sharing
https://drive.google.com/file/d/1Rc1JDuge0rsdNPGEsXVQ7UPtbEp7MGpW/view?usp=sharing
https://drive.google.com/file/d/1Rc1JDuge0rsdNPGEsXVQ7UPtbEp7MGpW/view?usp=sharing
https://zoom.us/rec/share/ZhzB8FJxVTgrCRGGODKKuAu0fCy2Ea7baaKfkM168Y3nYS9GUc1zlRMxvsKgFiZZ.UUpkHo1xHaqnoQK8
https://zoom.us/rec/share/mC3w3xmxK_-y2MknXtoZcMUHpzBi3bv6Ekkrny6_WCoD1myX-zeeU5jkPbcx4IGi.bPGSzf9JmVL9GswM
https://drive.google.com/file/d/1bSdqbUk4bapHekhz1WVTj-xBt-QGUrMY/view?usp=sharing
https://zoom.us/rec/share/1OMXr04moiADSgVtU9OF_9IA9CwIFSyFgY2X5k6gn6kwgMk6ni6P2PQkE6o5Bzro.Tp8VOjqZHgJYOV-H?startTime=1600714070000
https://drive.google.com/file/d/1RXi_BZCNgUCPurTn94pALHeD50H2RLc9/view?usp=sharing
https://drive.google.com/file/d/15zD6pImAusG_tJDSi4fuTNNsbEIayC25/view?usp=sharing
https://drive.google.com/file/d/15zD6pImAusG_tJDSi4fuTNNsbEIayC25/view?usp=sharing
https://drive.google.com/file/d/1xhymatueU3-9bzbVxZW7AVch8pBNyjeu/view?usp=sharing
https://drive.google.com/file/d/1CphfVWasfHz9jZNDl_8mwewwS5JwQKam/view?usp=sharing
https://drive.google.com/file/d/1Bex-gfVwKK4afeLZqlZuY8VqeCwJEHFY/view?usp=sharing
https://www.youtube.com/watch?v=bNBSCw7Fp0Y
https://www.youtube.com/watch?v=bNBSCw7Fp0Y
https://www.youtube.com/watch?v=bNBSCw7Fp0Y
https://sites.google.com/erlc.ca/thinkingstrategies/2-anticipate/vocabulary-self-awareness?authuser=0
https://zoom.us/rec/share/OeABs-R31HcUtQbTyCWdN7SGevcZyyBzhJOVpzv8N8hfjvQkKyPTyb7vUkSjCpfb.b8wH3739Ni_IkONx
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\ Figurative Language

Alberta Consortia
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Organizing ldea? | = theday

Buzzle.com

Personification

~ resource:
literacyideas.com



https://literacyideas.com/a-guide-to-personification/

Why is figurative language part of the Vocabulary Organizing ldea?
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nts to Figurative Language

Analyze figurative language in movie (Video prompt: LINK)
Discuss figurative language in songs (video prompt: LINK)
Write using figurative language to complement art
Act it out or moving your body (“wind whistling’)

Watch Flocabulary clips video prompt: LINK

Play games (Esther Parks Templates: LINK)

Use mentor texts to model and then have students find examples in their reading

“I'mas tall as a
skyseraper!”

“I'm 6 feet tall.”

22N

Regional


https://www.youtube.com/watch?v=2JzR96TeIiE
https://www.youtube.com/watch?v=ls00WrpTp88
https://www.flocabulary.com/unit/similes-metaphors/
https://www.estherparkconsulting.com/free

Home Food Groups Recipe Finder Virtual Tours How To Videos

Site Search:
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The Literacy Umbrella

Understanding Figurative Language (Virtual Tour)

y—
=
£l =

Stage of Literacy Development:
Stage 3: Literacy for Growth

Ages:
9-12

Grade Range:
4th 5th 6th

Food Groups:
Primary:
Knowledge Building, Vocabulary

Transcript

Activity Objective

The goal of The Literacy Umbrella:
Understanding Figurative Language(Virtual
Tour) is to explicitly teach word meanings and
figurative language and providing opportunities
for exposure to and use of a variety of uses for
figurative language.

Quick Tips

Adc | Comme
- Introduce figurative language with similes
and metaphors.

- Using an umbrella as a concrete
representation of figurative language helps
students understand the many components of
language.

- Develop anchor charts with the students. This
provides them with opportunities to take
responsibility for their learning and makes their
ideas visible and important.

- Anchor charts provide a visual reference of

students' thinking and supports ongoing
learning.

| The Literacy Umbrella -
| Understanding Figurative
Language: Video and Link

"



https://www.youtube.com/watch?v=BdAoHo_Ug4E
https://www.oise.utoronto.ca/balancedliteracydiet/Recipe/50187/
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@  What universal instructional strategies can support the
learning outcomes for Vocabulary in the Grades 4 to 6 ELAL
curriculum?

How is vocabulary connected to language development,
including English as an additional language?

Participants will share their thoughts and ideas
either through the chat or verbally.

Participants will share an item of their L.EA.R.N.
in the chat.




